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2008 LOTE: Japanese First Language GA 3: Examination

Oral component

GENERAL COMMENT

The Japanese First Language oral examination assesses the students’ knowledge and skill in spoken Japanese. It has two
sections: Section 1 — Presentation and Section 2 — Discussion of a chosen Detailed Study. The Presentation requires a
brief outline of the issue selected (no more than one minute), followed by the presentation itself (no longer than four
minutes). The brief outline requires the student to describe the Detailed Study topic, the main texts used and the main
viewpoints on the issue. The topic and viewpoints should correspond to the content of the presentation. Students may be
asked to cease their presentations after four and a half minutes.

Students may use objects and/or a cue card written on one side in point form and no larger than 20 cm x 12.5 cm.
Students are requested to show the card to assessors in order to verify the size and writing form before starting their
presentation. Many students brought a cue card in the correct format and used it effectively without relying on it.
However, some students wrote long notes using paragraphs and simply added dots in order to make it look like point
form. This is not considered point form. Cue cards need to be one-sided. Students are reminded that assessors have the
right to inspect cue cards and may temporary withhold cue cards that do not comply with regulations.

In the Discussion section, which lasts for approximately five minutes, students are asked to discuss aspects of the
nominated topic and clarify or elaborate on any points presented. Students are also expected to discuss related, broader
issues beyond their selected topic. They may be asked questions related to the main texts studied.

In general, students this year followed the procedures and requirements of the oral examination correctly. However,
there were some students who stated their full name or family name. Students are reminded to state their first name
only.

Many students who chose ‘bullying issues’ as their topic used the same three resources and employed the same
approach. Their presentations and points of discussion were very similar. Students are strongly recommended to find
their own resources, and not simply use resources suggested by their teacher, to be able to develop their own approach
and responses to their topic.

Students who chose an original topic had more control in the discussion. Good topics included: JRiEFL:E, 7 — L /i,
BMFE, BHI BRI, BV DE ), RO, 7 U — A7 — WL L TR D &),

The performance levels of students were varied. Successful students could evaluate a topic objectively and elaborate on
opinions and ideas linked to the texts studied. These students were also readily able to answer the questions linking to
their presentation and develop the discussion further. Weaker students had trouble linking their opinions to their
presentation during the discussion time. These students tended to talk only about their personal experiences or make
very general comments when responding to questions.

More students seemed to be prepared for the presentation section, while fewer students were successful in the
discussion section.

For a successful examination, it is crucial to have good comprehension skills. Students need to demonstrate that they
understand an author’s intention and the subject matter of a text. They need to evaluate the content, expressions and
views, and then critique the text using their own knowledge and experiences. Finally, they need to present their opinions
and ideals logically. Students must show that their reading and thinking are clearly and logically linked.
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SPECIFIC INFORMATION

Section 1 — Presentation

Communication

Many students seemed to have prepared well to make their presentation within the set time. However, there were some
students whose presentations were too long and they needed to be stopped by assessors. There were also some students
whose presentations were very short.

Content
Strong students demonstrated their skills in linking to an issue and using their resources to reach a conclusion. Weaker
students did not connect their resources and their opinions well and included irrelevant information.

Many students who chose ‘bullying issues’ as their topic used the same resources and consequently the contents of their
presentations were very similar. This topic was also used by many students in previous years, where the assessors had
similar concerns.

There were some students who used only one or two resources and could not discuss their topic in depth. The VCE
Japanese Study Design recommends three resources.

Section 2 — Discussion

Communication

Students tended to make more language mistakes in the Discussion section than in Section 1. Examples included casual
language, 352 f11E L intonation, £ 7E such as 7 7 3 L A, too frequent use of a word such as 5~ 2\ and *~ U %
72\ T3y, and misuses of honorific words.

Content

Stronger students showed a deep knowledge of the issues, explained their thoughts logically and convincingly, and gave
possible solutions or concrete examples. However, weaker students presented general and superficial ideas mostly
drawn from texts, or subjective thoughts that relied only on their own personal experiences, which were irrelevant to
their presentation.

While many students seemed to have prepared well for their presentation, some students were unable to cope effectively
with questions asked of them. It is suggested that students come to the examination prepared to explain possible
solutions, to present realistic ideas and give concrete examples that are related to their topic.

Written component

GENERAL COMMENTS

Students managed their time well and the majority completed all sections of the examination to the required length.
Students again performed best on the listening section, showing excellent ability to comprehend spoken text.

Improvement in the use of genkoo yooshi was noticed this year. The position of the title and name, indentation for
paragraphs and date, and the position of commas and full stops were generally done correctly by the majority of
students.

Kanji appeared to be one of the main concerns again this year. There were many ateji (use of kanji with the same

reading, but an incorrect meaning) such as &% or 4% (instead of HE3E), RERAE (RANAE), BR%E or #4358 (B45), etc.
A number of wrong okurigana (Hiragana ending for a word which starts from kanji) was also observed, such as & % 1
U5 (instead of oL 2), 5 < (<) and D72 (#7214 ). Students are advised to use kanji more regularly in

their written activities and establish firm knowledge of Kyooiku Kaniji.
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Section 1 — Listening and responding
The topic for this year’s Listening and responding section was manga, which seemed to make it easier for students to
understand the content and complete their answers. Students achieved very high scores for Questions 1-3.

There were two questions which required paragraph responses in this year’s examination (Questions 3 and 4). Some
students appeared to struggle to complete both of these questions to a satisfactory standard. It is strongly recommended
that students practise writing answers in paragraphs within the required time.

Question 1
One mark each for:

o MDD,

o Ty vwia oIy,

o (EARADPEINIEREDOL DT 72D T, ) FEDEIEBA LT,
o HHEKTFERE)NBKOH LT —~, .

Question 2
One mark each for:

o oM —DEBOTEANIH BT, by B—EIZA> T,
o BEHENT—~OBENGELES72OT, ERAZ LML, ([EERLITEDLLIITRoT, |
was not accepted.).

Question 3
Difficulties

o BEMEEEDE D EIFN 1997 FENBLEBLTETWVWD T &,

Reasons
o Vb TTHHOE N -T2 &y
o TSR A T &,
o AUH—F v FLDVD R EBEEOIENIEN-T22 &,

T DR ELFE P EHE T, FTLWHEDBFERDNLRNE NS T &,

This question required students to write about the difficulties cartoonists are facing and give their reasons. It was
necessary for students to explain clearly what is identified as a difficulty and what the reasons are for this.

Students struggled to identify all four reasons and many of them did not include the fourth reason, ‘It is hard for new
readers to understand content as recent manga have complicated story lines and/or settings’.

The second and third reasons may be categorised under one reason. In that case, two marks were awarded for a
combined answer.

Question 4
Four of:

o IBEITEEHEREICEE SN T AKDHIZ Y FEEICR 5720 T 5,

o EBEHDEY LN TNDZ TR/ Z L2 BosTinND,

o EBENEMEC/ o2 & T, BEHEOFMA LRSS TS L, SEREDE HARDE E IS T
bZIARBI TV S,

o HEBOMEMEMIEL T, 2L DATZIFTANSNLEREVEL LN D,

e (LML, ZOX o 72IRE)EB L TR,

Students were required to write the current situation of manga in 150 ji. Many students paid close attention to the
required length and successfully wrote to that limit. Students who achieved a high score showed excellent sequence and
well-balanced content, using conjunctions effectively.
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Section 2 — Reading and responding

Question 5 stated that students needed to identify strategies of how to support NEET people in a report format for a
monthly magazine of current issues. Students handled the topic well and showed good understanding of the reading
texts.

Students who achieved a high score for Criterion 1, the capacity to identify and synthesise relevant information and
ideas from the texts, were able to identify three strategies from two texts (Text 2 and Text 3) and rephrase the content
by using key words and phrases from the original texts. Those who failed to synthesise the content tended to copy the
phrases and sentences in the same order as they appeared in the original reading texts. Students are advised to practise
summarising content in a logical way in order to demonstrate their synthesising skills.

Question 5
The following three points needed to be identified:
o BHH
o =— MDEEHENEPDPDLLNEETH, AFEARICUNEREREEZ B CITo hEDIT S
2)
o YT MOMMR(=— M &RV E TH T D5 DHER).

Section 3 — Writing in Japanese

As in 2007, all questions were chosen this year, which indicated that a variety of scenarios was offered and students felt
comfortable choosing a scenario to write about. Questions 6 and 7 were imaginative writing tasks and Questions 8, 9
and 10 were evaluative tasks.

A lack of understanding of text types was still observed. Students did not gain marks for not having proper identifiable
features. It is recommended that students revise specific features for each text type and practise writing them.

As commented in the 2007 Assessment Report, many students who chose an imaginative piece struggled with creating
vivid and well-considered content. Students need to learn some techniques for how to focus on a certain event or how to
describe incidents to attract readers’ attention.

Many students who chose an evaluative piece generally succeeded in presenting pros and cons, but some did not state
their opinions. The questions clearly stated that students were required to give their own opinion. Students are advised
to read scenarios carefully before starting to write their response.

Question 6

Students were asked to write an imaginative diary entry of an ‘eco tour’, including an unexpected incident in the tour.
Students who were able to create an interesting and unexpected incident received a high score for Criterion 1 —
relevance, breadth and depth of content.

Question 7

Students were asked to write a story which told the moral of a famous Japanese proverb ‘One who is kind to others is
sure to be rewarded’. Students seemed to struggle to come up with a story line that focussed on genuine kindness
without expecting anything in return.

Question 8

Students were asked to write an evaluative speech script for a class presentation about importing various foods from
overseas. Successful speech scripts presented unbiased views on the pros and cons of importing food as well as
students’ own opinions. There were some well-considered responses with an in-depth understanding of the topic.

Question 9

Students were asked to write a letter to an acquaintance giving advice on ‘sharing a house’. Some students appeared to
misunderstand the meaning of ‘acquaintance’ and wrote a letter to a friend instead of an acquaintance. Students were
expected to use polite expressions.

Question 10
Students were asked to write an article about continuous education system. There were some exemplary pieces which
presented a well-balanced view of the topic as well as students’ own opinions.
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