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Section A: AO1

In marking the commentary questions, Examiners should be guided both by the question-specific
indicative content below and by the extent to which candidates demonstrate understanding of the text
and appreciation (where relevant) of the language used.

To score top marks for any question other than a translation or context question, candidates must
refer to the Greek used, and do so accurately. The mark given will be as suits the overall quality of the
answer, but it might help candidates to imagine, as a guiding principle, that one to two marks are
available per point made, depending upon the quality of the point, the accuracy of the reference and
the quality of the explanation. Candidates who discuss more than basic meaning of vocabulary (e.g.
the tense / mood of a verb used, the position of a word, the nuance of the construction, the effect of a
particle, the rhythm of the line and so on) will be rewarded, as will those whose answers cover a
range of ideas, material and stylistic techniques.

The following suggestions for an answer’s content are not designed to be exhaustive or
prescriptive.

Euripides Electra (lines 1-111, 213-431, 487-698)

1 Lines 222-253
(i) Describe what has occurred just before this passage.
Electra has appeared on stage on her way to fetch water. Orestes and Pylades, hidden from
view, have been listening in to her laments to the Chorus, at the end of which they have
revealed themselves and begged Electra not to run off.

(ii) Translate lines 1-5

Translation is marked out of 15, divided by 3.

dmeAbe . . . ypEcw, [3]
obk Ea®' . . | EvBukitEpow. 3]
kol g . .. kpoic; 3]
ueivaa' ... Epelc, [3]
Botmwo . .. EL [3]
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(iii)

(iv)

Lines 6-16 (fikw 0épwv ... cundopdc £xelc): how does Electra’s language make clear
her love for her brother?

Electra’s reaction to the strangers changes as soon as there is mention of her brother;
immediately she treats them as most dear to her. She is delighted to find out that Orestes is
still alive. She is keen to hear news of Orestes; her questions press the strangers for more
information. She shows concern for what she believes to be his wretched plight. Her strong
language, laced with superlatives, emphasises the strength of her feelings.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

w LAt

dpa. Ldvrog f) teBvmedog;

ebdanpovoing

héiowov Abyww.

mot g O TATwY TAfHovolg duydg By
TATMWY TATHOWILS

ot mov orawlov ol kol huépay Ploy;
Abyov BE B Ty fjABeg Ex keivou $Epwy;

Lines 17-31 (obxoUv opdc ... £¢ ¥ EW' eboepnc): do you feel sorry for Electra?

Electra describes in detail the marks of her grief (her withered appearance, her shorn head)
and its causes (her sorrow for her father and brother, her ‘deathly’ marriage to a husband far
below her station, her brother’s absence, her isolation in a house far from the city). Her plight
could well evoke our sympathy (as it does Orestes’), but we have heard such laments twice
already, and her interaction with her husband and the chorus have shown us that she is
disposed to make more misery for herself than is necessary: her husband (who has been
shown to us to be a decent and kind man) tells her she should not and need not work so
hard, and she refuses the chorus’ offer to lend her clothes for the festival. Some might find
the abundance of her complaints emphatic and evidence of her misery; others might — by this
point in the play — be finding it hard to sympathise over much with a character who seems
prone to self-indulgent wallowing.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

Rpartov

Enpdv Bépac,

AUMOLE YE TUPTETTRGS

[OTE LE TTEVELY

kol kpdta mAdkapudy T koxvoptvor Supd
ScLKvEL

ol o,

i ydp por hvdE ¢' Eosl glhtepow;

el peELr

dumoby Exgivog, ob nopay iy $liog.
Boopda oy o,

i’ abehddv adw.

olry & nothp p' HAmier Exduoey ROtk
kopds

mEVTY AP
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2

Lines 553-581
(i) Translate lines 1-5

Translation is marked out of 15, divided by 3.

yop', ... tode [3]
madcdy ... KUpEL [3]
obtog ... o Eéve, [3]
i gfg . .. olyyovow, [3]
bE Ech' ... kot ETL 3]

(i) Lines 6-11 (vl p' koBéSopxev . . . obxét' D dpoVTS): what is the atmosphere here?

The atmosphere seems tense: there is dramatic irony as the audience (and Orestes?)
suspect that the old man will blow Orestes’ cover. The old man’s behaviour is strange —
Electra cannot understand why he stares so intently at Orestes and circles around him, nor
can she understand why he asks her to pray to the gods. Her mystification heightens the
tension, as we wait for her to realise that her brother is present and that their revenge,
therefore, can begin. There is an emphatic contrast between the old man’s jubilation and
Electra’s ignorance.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

i w' kobébopxev

donep dpyhpou oROT@Y AGUTpdY XUpaKTip
f| mpocelkdleL pe Tw;

71 8¢ xukAel mépE nodo;

ko) 168" eloopi@ont Bovpdlio

m moHTIN,

efigou . . . Beots,.

i woov dndvtov f Tl Tav detwy nEp
$pLAov Bncaupov

Ti &1 AEyeLrg, YEPOV

Bhewov vov Bg Tovd . . . oV plATaTow.
un ot ¥ obket €0 dpovris.
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(iii) Lines 17-29 (obk €V ¢povd .. cOUUay6G Y€ ocor uoévog): many have found this

recognition scene unconvincing: do you?

Electra and Orestes both seem stilted in their response to each other: Electra demands proof
that the stranger is Orestes, and even when she has it, then has to be prompted by the old
man into embracing him. Her words then seem formulaic: she asks if it really is him even
after stating that she has been convinced by the scar on his brow. Orestes shows no reaction
at all until this embrace, and then to begin with, only mirrors her words. His claim to be her
ally might sound a little thin: so far, Orestes has been characterised by hesitation (why has
he not previously told Electra who he is?). Conversely, we should be wary of transferring too
many of our contemporary dramatic conventions onto this genre of tragedy: verbal stage
directions and delayed responses are so common a feature that possibly they should not
seem unconvincing here.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

nde Eimac, o yEpal', &vEAmatov Aoyow,
AVEATLOTOV

nelov yapakthp’ Bunduwy, @ neloopa,
g §hG:

bpd péy TTOPOTOL TEKHTPLOV.

EnELTo MEAAELS TPOORLTVELY TOLG SLATATOLS,
ahlh obker,

mEmeLopon Bupdy.,

@ ypovw davelg,

Eyw o' GEATTIC . . .

witk Epot y' Exn xpow.

obdemote SbEqoa.

obd’ By yop HAmoo.

Exelvog €1 oty

giuppoy b YE ool povog.
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Homer lliad XXl

3 Lines 167-201

(i) Lines 1-15 (toiol 0& POOWV ... Emonvéopey Oeol dALol): how does this scene with the
gods increase the pathos of Hector’s death?

Zeus considers saving Hector but is easily persuaded not to by Athene. We wonder first
therefore if Hector’'s death had to be thus (and pathos increases if we believe things could
have been otherwise). Second, the love Zeus claims he has for Hector is shown to be fickle
and insubstantial, and the contrast between this ‘father’ and the very real grief Hector’s family
display later in the book increases the pathos filled impact of their laments. Third, Zeus’
comments show Hector to have been a good and dutiful man; he seems that he deserved
better treatment in return from the gods than this. Fourth, Athene’s description of death
reminds us of its horror.

Candidates might wish to discuss the following details, and any poetic effects which might

attend them:

noethyp dvdpuv e Bewy e

@ eI

dihov dvlpa

Epov & bhopibpetal fitop

Lol moAhc Podv Emt unpl’ Exmev 18ng kv xopugnol modumtinon,

darote & alite kv méder dxpotdny

fie v bk Bovdtowe coadoopey fig puy fidn Mneidn’ Axdin dapdooouey

eaBlév ESvToL
Boowaitono SuoTrEog

Epd™

ddp ob tow ndvteg EnonvEopey Beol aliol.

(ii) Translate lines 17-21

Translation is marked out of 15, divided by 3.

"Bdpoel, ..
npodpont ..

. T Bopm
. fimog elvon

EpEov, .. .undé 1" Epudel.’

e ELmav

.. . Abumw

pn 8¢ ... difaoco.
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(iii) Lines 22-35 (*Extopa & donepyés. . . obd' bg @At8al): how does Homer’s language
convey the drama of the chase?

The chase is presented as frantic, fast (the verbs used emphasise the speed), and without
end or pause. The first simile highlights the distance covered and the exhausting nature of
the chase and the impossibility that Hector escape (the simile shows us that Achilles is
relentless in his pursuit and would hunt him out even if he were to hide). The second simile
increases the sense of exhaustion and highlights Achilles’ inability to catch Hector. This
(temporary) impasse creates suspense and dramatic tension: the energy of the chase shows
us it can not last forever, but at this point in the text there seems to be no possible resolution.
Moreover, the safety of the city is tantalisingly close: even though we know Hector can not
escape there is drama and suspense as we begin to hope that just possibly he might.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

Gonepyts KAovEwY Edem’

mrig Aytiheig.

vEfpov

Koy

bpeod ... Eldgoo .. bpoag EE elvg,

fud ¢ dywen xal S pricoog:

tov & EL nép te Adfpo kotanthios Lmd Bapve,

dohad © dnyvetov Bée Eunedov,

Epo. kev ebpn

mobiikea [Tnhelova.

boodxt § bpufioeie nukdov Aapbardoy dvriov difeoban,
Evdufroug md nipyoug,

el mibg o wabimnepBey dhdkoey PEALECOL,

TOCOAKL JLY TpondpolBey dnotpéyaake ... Tpdg medlov
nopadbog

nETeT' alel.

e & kv bvelpw

ob Bbvorton detyovta Sudkey

ol dp' b Tov Sovaton bnodetyewy ol & Budxewr
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4 Lines 331-360

(i)

(ii)

Lines 1-6 ("Ex7op... 1OV 8¢ ktepLovoly’ Axaiol.): what is the tone of Achilles’ speech?

Achilles is contemptuous and insulting; he makes it clear to Hector that he was foolish to
think he would be safe after killing Patroclus and he revels in his victory over him. He is
boastfully proud of his own skill as a warrior. With cruel clarity, he highlights the contrast
between Patroclus’ forthcoming burial and the shameful mutilation he claims Hector will
suffer from the Achaians’ dogs.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

"Extop,

dtdp nov Egmg ... owg Eooeah,

Eué § obbev bmileo voopLy Edvia,

VITLE:

AOTOTITP LEY' GHELWOV

be tow yobvort' EAuoo.

ot pév xoveg fid' dlovol Eikfigous” duxkig
Tov B¢ wieprobay Ajonol.

Lines 7-13 (qéw &' bivyobpavéwy . . . Aeddywmo Bavdvt): Hector's plea is futile, but
what effect does it have on the reader?

Hector’'s speech increases the pathos of his death. It reminds us of the horror of being
ravaged by dogs (notice the strength of his threefold supplication), and it highlights the love
the Trojans (especially his parents) feel for Hector. The high price Hector offers for his body
shows us the great grief they will feel when Achilles refuses to accept.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

biryodpovewy

‘Aooop’ imep yuy g Kol yobvoy oWy TE TOKTOV,

uf pe Eo . .. wbvag katabdyal Ayousy,

dihd ob iy yehkdy e dhig ypuoby te dedelo dapa,
nothp kel ndmna piTng,

gopo i dixad' Euow dopevon TaALy,

Bépo mupde . . . Tpoeg kol Tpaww dioyor AeAdywo

ME . .. Bowdvoo
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seem heroic here?

(iii) Lines 14-24 (tov & dp' LmoSpa 18adv . . . xotd mdvea ddooovtar): does Achilles

Achilles’ heroism depends rather on the definition of heroism used: certainly here he is
powerful and above and beyond the ranks of normal men (see the strength of language used
in his refusal, and his inflexibility in the face of enormous ransom), but his extraordinary
qualities here seem hideously so. His insults go too far, and his wish that he might be able to
eat Hector’s flesh is horrific. He shows that he fully understands the grief Priam and Hecabe

will feel, but he is totally without sympathy.

Candidates might wish to discuss the following details, and any poetic effects which might

attend them:

{Lmddoa V8w
mhdorg mKte Axihdeug
CUf pE ... yolwow youvdleo unde ToxTwow

klov
al ydp mog . . péveg kol Bupdg dvein .. . BESpeva
oty pe

' dnoteUvdpeEvoY KpEo

wg ol Eall' | |

b ofig yE Kiver Kegohfc draldlkol.

Sexdrlg e Kol elxooy viplt dmoive

bréoywwtal 88 kol &lAa,

obl' el kev o' abtdy ypuod Epboacho dwdyor Aapdandng Mplapog,
mhTL Uitnp - . . YOfgeTo

By wExev abt,

&ihd xivee 18 kol cwvol katd ndvie Saooovon

(iv) Translate lines 26-30

Translation is marked out of 15, divided by 3.

"fio ... dp' Euedhov
neigew ... Bupde.

dpctleo . . . yEVOHN
fuectL T, . . . Andidow

Eoliov. . . mhinouwe.
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Section B

Essays are marked in line with the scheme below. Candidates will not tend to show all the qualities or
faults described by any one mark band. Examiners will attempt to weigh all these up at every
borderline, in order to see whether the work can be considered for the category above.

To achieve at the highest level candidates need to demonstrate close engagement both with the texts
studied and with critical scholarship. Language should include confident use of technical terms. Credit
will be given for a well expressed and well-structured response.

Examiners will take a positive and flexible approach and, even when there are obvious flaws in an
answer, they will reward evidence of knowledge and any signs of understanding and careful
organisation. In the marking of these questions, specific guidelines will be given for each questions
agreed by the examination team. This is exemplified in the indicative content given below the mark

scheme.
Level | AO1 Descriptor Marks | AO3 Descriptor Marks
Close analysis of text. Authoritative
Thorough historical, political, social selection of approprlate matenal.
and cultural knowledge. Specific Engagement with secondary
5 ) ) L 7-8 | literature where relevant. Confident 11-12
detail as well as wide ranging .
use of technical terms. Well-
knowledge of the set text.
structured, well-developed and
coherent response.
Clear ability to analyse the text.
S o . Relevant selection of material.
Sound historical, political, social and e . ,
o ) Familiarity with secondary literature
4 cultural knowledge. Specific detailor | 5-6 8-10
: . where relevant. Some use of
wide ranging knowledge of the text. : .
technical terms. Clear and logically
structured response.
Some analysis of the text. Material
S " : selected but not always to best
Some historical, political, social and
. effect. Some reference to secondary
cultural knowledge. Fair knowledge . .
3 L 3—4 | literature included where relevant. 5-7
of the text, though superficial and/or . .
o Occasional correct use of technical
lacking in general context.
terms. Structure and development of
the response unconvincing.
Limited historical, political, social and Weak analysis of the text. Material
. unfocused. Attempt at correct use of
2 cultural knowledge. Partial 1-2 ; . 34
technical terms but some confusion.
knowledge of the text. .
No progression of argument.
No attempt at analysis of text. Basic
1 Random evidence of knowledge of 0 material. No evidence of technical 0—2

text/wider context.

terms. Little attempt at structuring
the response.

© University of Cambridge International Examinations 2011
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Indicative Content

This indicative content is intended to be neither prescriptive nor exhaustive.

Euripides Electra (lines 1-111, 213—-431, 487-698)

5

“Orestes is weak and Electra is self-obsessed: neither character engages our sympathy”.
Discuss.

AO1: Candidates should show knowledge of the characterisation of Orestes and Electra (their
own words, actions, thoughts and the reactions of other characters to them, including the
Chorus). They should also show knowledge of contemporary values.

AO3: Candidates should analyse and evaluate this material, discussing the extent to which
Orestes could be seen as “weak’ (is he nervous about the revenge? Would he have acted without
Electra’s support? Could he have formed his own plan in the absence of the old man’s
suggestions? Should he have given into Electra even though he knows that it is wrong to murder
Clytemnestra?), and the extent to which Electra is ‘self-obsessed’ (are her laments concerning
her own situation justified? Does Clytemnestra’s criticism of Electra seem fair?). They should
then engage with the question of our sympathy: would their situation / their reactions to the
murder of their mother engage our sympathy even if their characters are seen weak / self-
obsessed? The best answers might discuss the means by which sympathy is gained / lost (the
structure of their speeches, the reactions of the Chorus, the intervention of the Discori, the futures
allotted to them, and so on).

What, if anything, would be lost if this play were performed as a radio play rather than on
stage?

AO1: Candidates should show knowledge of the aspects of the play which make use of the visual
dimension: the role of the costumes (e.g. the marked contrast between Electra and
Clytemnestra’s dress, or the blood on Orestes / Electra after Clytemnestra’s murder), the impact
of the chorus’ dances, the props used (most noticeably in the ‘porter scene’ when the old man
arrives with food, flowers and drink for Electra’s guests, or the contrast between Electra’s victory
crowns and Aegisthus’ dismembered head), the use of movement during the spoken scenes (e.g.
the movement of the old man as he circles around Orestes), the use of scenery / stage
machinery for, for example, the arrival of the Discori. They should show knowledge of the
dramatic conventions of 5" century Athens.

AQ3: Candidates should analyse and evaluate this material, discussing the extent to which this
needs to be seen rather than heard (after all, the evidence for almost all the above is in the
written words of the text). Candidates should discuss the dramatic impact of the visual — e.g. the
use made of presence / absence (for example, the suspense generated when Orestes and
Pylades are ‘hidden’ during our first encounter with Electra, or the draw on our imagination of the
off-stage murders of Aegisthus and Clytemnestra), or the need to make use of contrasts between
movement and stillness (in most basic terms, between the rather static spoken scenes and the
chorus’ dances), or the contribution the visual makes to our understanding of the play or to
guiding our reactions (are we likely to be more sympathetic to Electra if we see her dishevelled
appearance? Does the murder of Aegisthus seem more horrific when his head is brought on
stage? Do we need to see the corpse of Clytemnestra and the bloodstains on her murderers to
understand the brutality?). The best answers are likely to make use of their knowledge of fifth
century staging (the use of masks, the types of costumes and so on).

© University of Cambridge International Examinations 2011
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Homer lliad XXl

7

When he decides to face Achilles, Hector thinks that, at least this way, he will die
evxAeiws. Do you think he does?

AO1: Candidates need to show knowledge of the meaning of evxAe1w¢ and the circumstances of
Hector’s death, including his family’s reaction to both its prospect and its reality. They should also
show knowledge of Homeric values.

AQO3: Candidates should evaluate and analyse this material, discussing the extent to which
Hector’'s death could be considered glorious / deserving of fame. They should engage with the
definition of glory / fame, and show an understanding of what these meant in the context of the
Homeric world. Useful to their discussion are likely to be Hector's own words and his reasons for
staying to fight Achilles, together with his actions at the point when he faces death (the bravery of
his spear-throw and then his charge towards Achilles with his sword, his request that his body be
given back, his foretelling of Achilles’ own death). Relevant too are the reactions of his family:
Hecabe, Priam and Andromache’s laments remind us of Hector's status. Candidates might
consider the impact that Achilles’ savagery has (does the disfigurement of the corpse help to
remind us of how handsome Hector once was, or does it simply create a shameful death?), and
the role of the gods. The best answers are likely to discuss Homer’s shaping of these events: the
time and attention given to Hector’s death, for example, or the use of similes and speech.

“Achilles is no hero: he is inhuman”. Discuss.

AO1: Candidates should show knowledge of Achilles’ character and actions in Book XXIlI, and the
attitude of the other characters towards him. They should also show knowledge of Homeric
values.

AO3: Candidates should analyse and evaluate this material, engaging with the definition of
‘heroic’ and discussing the extent to which the extreme brutality of Achilles’ actions reduces or
raises his heroic status. Candidates might explore his power and strength as a warrior (and its
presentation via similes / the fear of other characters such as Hector, Priam, Hecabe and so on),
the gods’ involvement, his refusal to acknowledge civilized practices such as the return of
Hector’s corpse, his brutality towards Hector's dead body and so on. The best answers might
consider the savagery of Achilles’ actions in the context of his very human grief for Patroclus.

© University of Cambridge International Examinations 2011
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Section C

Candidates choose one questions from this section.

Either Unseen Literary Criticism or Essay

Unseen Literary Criticism

9 Euripides Troades 749-773

Questions (i) and (ii)

The following grid will be used to decide the marks; for questions worth more or less than 8
marks, the marks for each level will be scaled up or down proportionately. As for section A,
candidates who discuss more than basic meaning of vocabulary (e.g. the tense / mood of a verb
used, the position of a word, the nuance of the construction, the effect of a particle, the rhythm of
the line and so on) will be rewarded, as will those whose answers cover a range of stylistic
techniques, ideas and material.

Level AQO2 Descriptor Marks AQ3 Descriptor Marks
Candidate’s points cover a wide Candidate offers a reasonable
range of stylistic device. The number of points which cover a
5 . 4 : . 4
points made show clear wide range. These points are fully
understanding of the Greek. explained.
Candldatg offers pomt.s which Candidate offers a reasonable
cover a slightly less wide range of .
ey . : number of points, although less
4 stylistic device. The points made 3 : : X 3
. wide ranging than those in Level 5.
show a clear understanding of the . ;
These points are fully explained.
Greek.
Candidate’s points cover a limited Candidate’s points cover a limited
range of stylistic device, but they range, and may be basic in nature;
3 . 2 . 2
do show a clear understanding of however, the points are well
the Greek. explained.
Candidate either makes a small Candidate either offers a small
number of points which show a number of points which are well
2 clear understanding of the Greek, 1 explained, or a larger number of 1
or a larger number which reveal a points which lack some
mistaken understanding. explanation.
Candidate _onIy offers points "Yh'Ch Candidate only offers points which
1 reveal a mistaken understanding of 0 insufficient lained 0
the Greek. are insufficiently explained.
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Indicative Content

The following suggestions for an answer’s content are not designed to be exhaustive or

prescriptive.

(i) Lines 1-15 (cf mad, Soaxpiers . . . xol owéy' &ppoool): how is pathos created for

Astyanax’s death?

This speech shows us Astyanax’s frightened reaction to the news, Andromache’s great love
for him, and her horror at the violent form of his death. We are reminded too of his father’s
skill as a warrior and that, were he still alive, things would be otherwise: as things are, after
Troy’s fall, they have no one at all to help them. The simile stresses Astynax’s young
tenderness and need for protection: the violence of his death therefore is made to seem
excessively cruel. The verbal stage directions show Andromache’s love for the physical
presence of her son — his breath, his skin, his embrace — and her words remind us of the
physical efforts she has put into rearing him. Both of these emphasise how keenly she will
feel his loss, and so they increase the pathos of his death.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

o oL,

ooxplELg”

olioBdun kaxwy atbey;

7l pov Sédpaton yepol kwdvtéyn némkow,
VECOOOE MOEL TTEpUYas EomiTwLY ENdG;
Extop kiewvdy dpndoag do6pu

obk elow . . ool ¢épuv cwtnplay,
ol ouyyEvell ToTpos
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o veor brayxdilouo
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(i) Lines 15-24 (db Pappap’ EEevpbiteg . . . dmdidecag Opuydl): what feelings does

Andromache display here towards Helen and how are they conveyed by the language?

Andromache’s vitriolic language shows her utter hatred for Helen as the source of their
suffering. She wishes her dead. Helen’s beauty and claimed descent from Zeus are in sharp
contrast to the reality of the consequence of her actions: the destruction of Troy and death
for many. Andromache claims that only the most malign forces — the personifications of
vengeance, envy, murder and death together with every other ill — in combination could have
produced such a fiend.

Candidates might wish to discuss the following details, and any poetic effects which might
attend them:

@ Tuwbaperov Eprog,

olmot’ €1 Ade,

noALGY 88 motépwy
" ALGOTOpeS LEV MRMTOoV,

gLt 68 dbovou,

dovou 1

Bavatou 8

boo 12 Y1 TpEdEL KoK,

ol yep mot' alyo Ziwd v Exgiool o' By,
KTjpat

moiioion . . Pappfdpog EALnot e,

Shovo

KOAALSTOY . .. OPpPAToY Ao

ooy pae T kheiwd nedl’ dmdleoas Ppuydv.

(iii) Identify and briefly discuss four words or phrases that are characteristic of tragic
diction and which it would be unusual to find in a prose author.

Candidates might refer to lines 1, 3, 7-8, the apostrophes of 9-10; 19-20, 23—4. All contain
varieties of tragic diction.
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Essay

Essays are marked in line with the scheme below. Candidates will not tend to show all the qualities or
faults described by any one mark band. Examiners will attempt to weigh all these up at every
borderline, in order to see whether the work can be considered for the category above.

To achieve at the highest level candidates need to demonstrate close engagement both with the texts
studied and with critical scholarship. Language should include confident use of technical terms. Credit
will be given for a well expressed and well-structured response.

Examiners will take a positive and flexible approach and, even when there are obvious flaws in an
answer, they will reward evidence of knowledge and any signs of understanding and careful
organisation. In the marking of these questions, specific guidelines will be given for each question
agreed by the examination team. This is exemplified in the indicative content given below the mark

scheme.
Level AO1 Descriptor Marks AO3 Descriptor Marks
Authoritative selection of appropriate
L . . material. Close analysis of the
Thorough historical, political, social ;
o theme. Engagement with secondary
and cultural knowledge. Specific : o
) ) ; literature. Sensitive approach to
5 detail as well as wide-ranging 5 . . ! 13-15
poetic devices and confident use of
knowledge of the set text and at :
technical terms. Well-structured,
least one theme text.
well-developed and coherent
response.
Relevant selection of material.
Sound historical, political, social and Clea_r_ab_|||ty FO analyse the f[heme.
o . Familiarity with secondary literature.
cultural knowledge. Specific detail - : . )
4 . . 4 Clear ability to identify poetic 10-12
or wide ranging knowledge of the : .
devices and some use of technical
set text and at least one theme text. .
terms. Clear and logically structured
response.
Material selected but not always to
Some historical, political, social and best effect. Some analysis of the
cultural knowledge. Fair knowledge theme. Some knowledge of
3 of set text and at least one theme 3 secondary literature. Occasional 7-9
text, though superficial and / or correct use of technical terms.
lacking in general context. Structure and development of the
response unconvincing.
- L . . Material unfocused. Weak analysis
Limited historical, political, social
. of the theme. Attempt at correct use
and cultural knowledge. Partial .
2 2 of technical terms but some 4-6
knowledge of the set text and at . .
confusion; no progression of
least one theme text.
argument.
Random evidence of knowledge of Basic r_natenal; no attempt at .
? analysis of the theme. No evidence
1 the set text / theme text and wider 0-1 . . 0-3
of technical terms. Little attempt to
context.
structure the response.
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Indicative Content

The following suggestions for an answer’s content are not designed to be exhaustive or prescriptive.

Euripides Electra: The House of Atreus

10 Villain or victim? Discuss the presentation of Agamemnon.

11

12

AO1: Candidates should show knowledge of the presentation of Agamemnon, via both the direct
characterisation (his own actions, words, reactions and so on) and the indirect characterisation
(the comments and reactions of the other characters, including the chorus). They should show
knowledge of his key actions (e.g. the sacrifice of Iphigenia), and the consequences of those
actions. They should also show knowledge of contemporary Athenian values.

AO3: Candidates should analyse and evaluate this material, discussing the extent to which
Agamemnon’s actions can be viewed as voluntary and / or culpable, and the extent to which the
consequences to those actions (mainly his own murder) seem deserved and / or proportionate.
Useful to their discussion will be an understanding of the analysis offered within the plays, via
other characters’ reactions and comments, and the comments of the chorus, combined with an
understanding of the heroic / moral code the characters are acting within.

“The House of Atreus tragedies are unremittingly bleak”. Discuss.

AO1: Candidates should show knowledge of the content of the House of Atreus tragedies: the
events, consequences and emotional fall-out. They should also show knowledge of contemporary
Athenian values.

AO3: Candidates should analyse and evaluate this material, discussing the reaction invited by
these myths and the means by which our reactions are guided (the responses of the characters,
the chorus, the use of emotional language / imagery, the pace and structure of the plays). They
should engage with the definition of ‘bleak’, discussing perhaps whether the plays offer any sense
of progress or moral development, or whether the characters seem trapped in an inevitable and
destructive cycle of revenge. The best answers might explore a range of elements which may not
seem bleak, including perhaps the beauty of the poetry and the excitement of the drama.

Which aspect or aspects of the House of Atreus myths do you find most tragic?

AO1: Candidates should show knowledge of a range of tragic content from the House of Atreus
myths, including characters’ actions, comments and reactions. They should also show knowledge
of contemporary Athenian values.

AO3: Candidates should analyse and evaluate this material, discussing which aspects seem
tragic, why and to what extent. They should engage with the definition of ‘tragic’. The best
answers will discuss not just tragic content but the effective presentation of that content (the
language used by the characters, the shape and atmosphere of the scene, its position in the
dramatic flow of the play and so on).
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13

How much choice do you think the central characters in the House of Atreus myths have
in their actions?

AO1: Candidates should show knowledge of the key actions of the central characters, and the
reasons / motivations for these actions. They should also show knowledge of contemporary
Athenian values and beliefs.

AO3: Candidates should analyse and evaluate this material, discussing the actions in the context
of the contemporary moral codes (e.g. those of revenge, or duty to one’s community / family).
They should discuss the judgements made upon those actions both by other characters, and by
the agents themselves (making use in their answers of the ‘defence’ scenes). The best answers
might also consider the extent to which the comments / actions / prophecies of the gods support
or undercut the impression given by the characters.

Homer lliad XXII: Heroism and Death in Homer

14

15

What do the women in Homer show us about heroism and death?

AO1: Candidates should show knowledge of a range of scenes where women are key characters.
They should show knowledge of the women’s comments and reactions to heroic actions / death.
They should also show knowledge of Homeric values.

AO3: Candidates should analyse and evaluate this material, discussing what the women’s
responses and attitudes show us about heroism and death, including perhaps its impact in the
domestic sphere and the extent to which heroism is an attractive and beneficial quality. The best
answers might discuss the use made of these scenes (including perhaps their position in the
poem’s overall structure, the weight given to them, or their impact upon the martial scenes) and
the way in which they are presented (the use of direct speech, imagery, emotional language and
so on). Throughout their analysis, candidates should show an understanding of Homeric values.

“The values of the typical Homeric hero are selfish”. Discuss.

AO1: Candidates should show knowledge of a range of scenes where heroic figures reveal their
values (i.e. their actions and their reasons for acting thus). They should also show knowledge of
the Homeric value code.

AQO3: Candidates should analyse and evaluate this material, discussing what the Homeric heroic
values are and explaining how these are revealed by the characters’ actions and words. They
should engage too, perhaps, with the concept of a ‘typical’ Homeric hero (how typical are, for
instance, Achilles and Odysseus?). In discussing the extent to which these values might seem
selfish or not, they should examine the impact (both practical and emotional) upon other
characters, and the way in which this impact is conveyed (use of imagery, direct speech, the
narrator's comments). Throughout their analysis, candidates should show an understanding of
the Homeric value code.
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16

17

Do Homer’s heroes have anything to teach us?

AO1: Candidates should show knowledge of range of heroes, their actions and the
consequences of these actions. They should also show knowledge of Homeric values.

AQ3: Candidates should analyse and evaluate this material, discussing what can be learned from
the consequences of the heroes’ actions. Included in these consequences might be the impact
for the heroes themselves, their families and their wider connnunities. The best answers might
examine whether the characters themselves (e.g. Achilles, Hector, Telemachus and so on) learn
any lessons in the course of the poems, and whether these lessons might be applicable to the
modern day (or is the cultural divide too great?). Candidates should make use of the presentation
of the poems’ content, as well as the content itself, discussing the emotional effects created.
Candidates might usefully consider the gods too, in their roles perhaps as foils to the human
action, or as commentators upon it.

How does Homer engage our pity in his death scenes?

AO1: Candidates should show knowledge of a range of death scenes. They should also show
knowledge of Homeric values.

AO3: Candidates should analyse and evaluate these scenes, discussing the presentation of
death and the ways in which our pity is engaged. Included in their answers could be discussion of
the details given, the variety of modes of death, the comments made by the characters, the
emotional tenor of the language, the atmosphere of the scenes, the use of structure and pace,
the use of imagery. The best answers might consider our involvement with characters before their
death, and the impact this has upon the moment of their death. Throughout their answers,
candidates should show understanding of Homeric values (does the heroic glory in death
outweigh its sorrow, for example?).
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